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ELM GROVE PRIMARY SCHOOL PUPIL PREMIUM 
STRATEGY STATEMENT 2022-23 

 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Elm Grove Primary School 

Number of pupils in school  410  

Proportion (%) of pupil premium eligible pupils 16.5% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/2022 to  
2024/2025 

Date this statement was published September 2022 

Date on which it will be reviewed July 2023 

Statement authorised by Louise Willard, 
Headteacher 

Pupil premium lead Louise Willard, 
Headteacher,  
Theresa Young, 
Deputy Headteacher 
Carla Kemp, SENDCo 

Governor / Trustee lead Phil Kelly, lead for 
disadvantaged pupils 

 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £105,510 

Recovery premium funding allocation this academic year 
£7250 (£2102.50, 
£2573.75+ £2573.75) 

School Led Tutoring/National Tutoring Grant 
£7485.75 (£4320+ 
£3165.75) 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

 £3278 

At Elm Grove, “fair” means that everyone gets what they need, 
not that everyone gets the same. 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they 

face, make good progress and achieve high attainment across all subject areas. The 

focus of our pupil premium strategy is to support disadvantaged pupils to achieve that 

goal, including progress for those who are already high attainers.  

We will consider the challenges faced by vulnerable pupils, such as those who have a 

social worker and young carers. The activity we have outlined in this statement is also 

intended to support their needs, regardless of whether they are disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit 

the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 

below, is the intention that non-disadvantaged pupils’ attainment will be sustained and 

improved alongside progress for their disadvantaged peers. 

Our pupil premium strategy underpins our School Improvement Development plan in 

identifying the challenges that disadvantaged students face and strategically planning 

improvements to overcome any barriers, currently with a particular focus on 

attendance.  

Our strategy is also integral to wider school plans for education recovery, notably in its 

targeted support through the National Tutoring Programme for pupils whose education 

has been worst affected, including non-disadvantaged pupils.     

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. The 

approaches we have adopted complement each other to help pupils excel. To ensure 

they are effective we will: 

 ensure disadvantaged pupils are challenged in the work that they’re set 

 act early to intervene at the point need is identified 

 adopt a whole school approach in which all staff take responsibility for disadvan-

taged pupils’ outcomes and raise expectations of what they can achieve 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Our attendance data over the last 3 years indicates that attendance 
among disadvantaged pupils has been between 3 - 5% lower than for 
non-disadvantaged pupils. 

Our assessments and observations indicate that absenteeism is nega-
tively impacting disadvantaged pupils’ progress. 

 

September 2021 
to July 2022 (im-
pacted by pan-
demic) 

September 2022 
to November 
2022 

Whole School  % 92.48% 94.50% 

Pupil premium % 88.59% 91.04% 

Non pupil premium % 93.38% 95.57% 

   

% persistent absence (be-
low 90% attendance) 22.54% 15.18% 

Pupil premium % 41.49% 36.51% 

Non pupil premium % 58.51% 63.49% 
 

2.  Baseline Assessment in Reception in 2021-2022 indicated low levels of 
language acquisition on entry to school (Speaking and Listening, Atten-
tion & Understanding) and low levels of Literacy (Reading and Writing). 
Pupils’ starting points in Self-Regulation and Number were also low.  

3 Assessments of pupils indicated disadvantaged pupils generally have 
greater difficulties with phonics by the end of KS1 than their peers. This 
negatively impacts their development as readers.  

4 At the end of KS1, in reading, writing and maths, there is a higher pro-
portion of disadvantaged children who are not on track compared to 
their non-disadvantaged peers. 

5 End of KS2 tests indicated that Maths attainment among disadvantaged 
pupils is below that of non-disadvantaged pupils.  

In addition, the proportion of disadvantaged children achieving the ex-
pected standards combined  in reading, writing and Maths is lower than 
that of non-disadvantaged pupils 

6 Our observations and pastoral records indicate that the education and 
wellbeing of many of our disadvantaged pupils have been impacted by 
partial school closures to a greater extent than for other pupils. These 
findings are supported by national studies.  
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This has resulted in more significant wellbeing / pastoral and mental 
health needs and increased need for access to emotional support to im-
prove well-being and life chances. 

7 Our assessments (including wellbeing survey), observations and discus-
sions with pupils and families have identified social and emotional is-
sues for many pupils, particularly around anxiety and emotional regula-
tion. In many cases this is due to a lack of enrichment opportunities dur-
ing school closure. These challenges particularly affect disadvantaged 
pupils, including their attainment. 

Teacher referrals for support have markedly increased during the pan-
demic. 19 pupils (of whom are disadvantaged) accessed additional sup-
port with social and emotional needs, with 12 of these receiving small 
group interventions. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Quality first teaching to 
ensure all children, 
including those who 
are disadvantaged 
make good or better 
progress in order to 
close the gap between  
disadvantaged and 
non-disadvantaged 
pupils 

Monitoring, including learning walks and book looks will 
show progress 

Children will be able to talk about their learning and their 
next steps  

School assessment will show progress from starting points 
for all children, including those who are disadvantaged  

The percentage of disadvantaged pupils working at ARE 
and above to increase 

Improve speech and 
language, particularly 
in Early Years by 
focusing on oral 
language and 
vocabulary, impacting 
overall on oracy 

Communication and Language prime area of EYFS frame-
work in line with local and national averages. 

Assessments, e.g. Talk Boost, and observations indicate 
significantly improved oral language among all pupils, in-
cluding disadvantaged pupils 

 

Improve attainment in 
Reading, Writing and 
Mathematics to close 
the attainment gaps 
between 
disadvantaged children 
and their peers at 
school, through 
targeted academic 
support 

All disadvantaged children will make good progress from 
starting points  

Children will make progress with the support of targeted 
interventions  

The percentage of disadvantaged pupils working at ARE 
and above to increase  

The gap between disadvantaged and non-disadvantaged 
pupils will lessen 
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Improved attainment in 
Reading, Writing and 
Maths for 
disadvantaged pupils 
by the end of KS1. 

KS1 Reading, Writing and Maths outcomes at the end of 
KS1 in 2022/23 show that more than 52%(reading), 41% 
(writing) and 52% (maths) of disadvantaged pupils met the 
expected standard. 

These figures match the National data in 2022. 

Improved attainment in 
Reading, Writing and 
Maths for 
disadvantaged pupils 
by the end of KS2. 

KS2 Reading, Writing and Maths outcomes at the end of 
KS2 in 2022/23 show that more than 62%(reading), 55% 
(writing), 59% (GPS) and 56% (maths) of disadvantaged 
pupils met the expected standard. 

These figures match the National data in 2022. 

Improved provision in 
the school to meet the 
complex SEMH needs 
of vulnerable pupils 
(including mental 
health) in order to 
achieve and sustain 
excellent behaviour 
among all children. 

Observations show that the school is safe, calm and 
positive.  

Observations and CPOMS data show that the school 
behaviour policy is implemented consistently throughout the 
school.  

The number of behaviour incidents recorded on CPOMS 
better reflects the percentage of pupils who are 
disadvantaged and those who are not.  

To achieve and sustain 
improved wellbeing for 
all pupils in our school, 
particularly our 
disadvantaged pupils. 

Sustained high levels of wellbeing from 2022/23 demon-
strated by: 

Qualitative data from student voice, student and parent sur-
veys and teacher observations 

A significant reduction in bullying 

A significant increase in participation in enrichment activi-
ties, particularly among disadvantaged pupils     

To sustain engagement 
of parents/carers with 
learning, particularly 
parents of our 
disadvantaged pupils.   

100% of parents/carers, including parents of disadvantaged 
pupils, attend1:1 meetings  with staff at parents evening 

Parents/carers, including those of disadvantaged pupils, at-
tend year group parent events focussed around learning 
and the curriculum 

Parents/carers, including those of disadvantaged pupils,  
support children with home reading and to complete their 
homework 

 

To achieve and sustain 
improved attendance 
for all pupils, 
particularly our 
disadvantaged pupils. 

Sustained high attendance from 2022/23 demonstrated by: 

- the overall absence rate for all pupils being no more 
than 5% and the attendance gap between disadvan-
taged pupils and their non-disadvantaged peers be-
ing reduced by 2% 

- the percentage of all pupils who are persistently ab-
sent being below 8.8% (National figure 2022)  

  



 

6 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £40,961 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

CPD for staff planned and 

delivered regularly through 
the year – Quality First 
Teaching CPD will take 
place to support curriculum 
development and Teaching 
& learning, NPQ courses to 
support retention of staff, 
use of coaching and peer 
support of teachers/TAs to 
support research based 
practice. 
 

Quality CPD for staff is key to Quality 
First teaching in classrooms. Having 
high quality discussion about pedagogy 
is key to staff development for all staff 
and enables staff to support each other 
to improve. 

Education Endowment Foundation T & 
L Toolkit: 
https://educationendowmentfoundation.
org.uk/education-evidence/teaching-
learning-toolkit  

Barak Rosenshine: 
https://www.aft.org/periodical/american
-educator/spring-2012/principles-
instruction 

Tom Sherrington: 

https://teacherhead.com/?s=walkthru 

 

3, 4, 5 

Continuing teacher training 
for  
‘Soundswrite’  - complete  
systematic synthetic  
phonics/spelling programme,  
 
‘Kinetic Letters’ handwriting 
programme,  
 
‘Numbersense’ Maths 
fluency programme 
 
Success at Arithmetic – 
intervention programme   

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading 
(though not necessarily 
comprehension), particularly for 
disadvantaged pupils:  

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

Kinetic letters is a proven handwriting 
resource and training programme 
which makes handwriting automatic, 

‘so all the attention of the brain can be 
on the content’. 

The DfE non-statutory guidance has 
been produced in conjunction with the 
National Centre for Excellence in the 
Teaching of Mathematics, drawing on 
evidence-based approaches: 

2, 3, 4, 5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://www.aft.org/periodical/american-educator/spring-2012/principles-instruction
https://www.aft.org/periodical/american-educator/spring-2012/principles-instruction
https://www.aft.org/periodical/american-educator/spring-2012/principles-instruction
https://teacherhead.com/?s=walkthru
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Maths_guidance_KS_1_and_2.pdf 
(publishing.service.gov.uk)  

The EEF guidance is based on a range 
of the best available evidence: 
Improving Mathematics in Key Stages 
2 and 3 

 

Purchase of new decodable 
reading book scheme for 
home/school reading and in- 
class reading in Reception 
and KS1. 

 

Phonics is the prime approach to early 
reading.  

Evidence suggests that there is a 
positive relationship between reading 
frequency, reading enjoyment and 
attainment (Clark 2011; Clark and 
Douglas 2011). 

EEF focus on ‘keep up’ rather than 
‘catch up’ approach. 

EEF Improving Literacy in Key Stage 1 
and Key Stage 2 

2, 3  

Provide enrichment and 
sports clubs to support pu-
pils’ social and emotional 
development and give pupils 
an opportunity to develop 
specific talents. 

50% reduction in cost for 
disadvantaged pupils for 
clubs and residentials. 

There is evidence that character / es-
sential life skills in childhood are asso-
ciated with a range of positive out-
comes at school and beyond.  
EEF Tooklit: Arts participation, Physical 
Activity: 
https://educationendowmentfounda-
tion.org.uk/education-evidence/teach-
ing-learning-toolkit 
 

6, 7 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £75,538 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Engaging with the Na-
tional Tutoring Pro-
gramme to provide a 
blend of tuition, mentoring 
and school-led tutoring for 
pupils. A significant pro-
portion of the pupils who 
receive tutoring will be 
disadvantaged. 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils 
or those falling behind, both one-to-one: 

One to one tuition | EEF (educationendow-
mentfoundation.org.uk) 

and in small groups: 
Small group tuition | EEF 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 

5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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E.g. ECT teacher (Y4 
based) to support with tar-
geted interventions in 
Maths in KS2 

Success at Arithmetic 
intervention programme 
with pupils in Year 5  

Regular targeted 
intervention by teachers 
linked to classroom 
teaching and the 
curriculum during 
assemblies 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils 
or those falling behind, both one-to-one: 

One to one tuition | EEF (educationendow-
mentfoundation.org.uk) 

and in small groups: 
Small group tuition | EEF 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 

2, 3, 4, 5 

EMAS support package - 
Support provided from 
reception to Year 6 
dependent on need 

Regular 1:1 bi-lingual 
support provided fir ore 
teaching and in class to 
facilitate learning 

Specific targets identified 
and worked on using 
EALsteps criteria or 
national curriculum 
descriptors 

 

EMAS specialist teachers work to the ped-
agogy and evidence based five key princi-
ples for learning language across the cur-
riculum: language and concepts are organ-
ised in disciplines; scaffold language to 
support learning; prioritise vocabulary; talk 
before writing; learning is collaborative. 

2, 3, 4, 5 

TAs to provide targeted 
support in class  

The average impact of the deployment of 
teaching assistants is about an additional 
four months’ progress over the course of a 
year.  

EEF Toolkit: 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-
learning-toolkit/teaching-assistant-interven-
tions 

 

2, 3, 4, 5 

Following pupil progress 
meetings, pupils are 
identified and a structured 
programme is put into 
place. Teaching 
assistants to deliver 
targeted interventions to 

The EEF research findings show that 
where teaching assistants are carefully de-
ployed to deliver targeted interventions it 
has a positive impact of 4 months + pro-
gress over the course of a year.  

 

2, 3, 4, 5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
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individuals and small 
groups e.g. School Start, 
Talkboost, Better Reading 
Partners, Success at 
Arithmetic, Literacy 
Support Service 

Short, regular sessions (up to 30 minutes) 
over a set period of time (up to ten weeks) 
appear to result in optimum impact. 

 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-
learning-toolkit/teaching-assistant-interven-
tions 

 

TA led Homework club Supporting the engagement of parents to 
support their child through reading and 
homework makes education a higher prior-
ity and strengthens links between home 
and school  

Parental engagement | EEF (educationen-
dowmentfoundation.org.uk) 

Homework also supports learning that has 
happened in the classroom. Evidence 
shows that repeated practice makes 
knowledge more secure for children. 

3, 4, 5, 6, 7 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £24,778 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Embedding principles of good 
practice set out in the DfE’s 
Improving School Attendance 
advice. 

This will involve further enhancement 
of systems to support families with 
attendance, through the admin and 
inclusion teams through the use of 
StudyBugs and weekly attendance 
team meetings 

The DfE guidance has been 
informed by engagement with 
schools that have significantly 
reduced levels of absence and 
persistent absence.  

 

Improving school attendance: 
support for schools and local 
authorities - GOV.UK 
(www.gov.uk) 

1 

Provide therapeutic support for 
children who require support with 
their mental health, with a particular 
focus on disadvantaged children. 
This will be delivered by our school 
Counsellor, Educational Mental 
Health Practitioner, external Play 

Social and emotional learning 
approaches have a positive 
impact, on average, of 4 
months’ additional progress in 
academic outcomes over the 
course of an academic year 

1, 6, 7 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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and Art Therapists, Family Therapist, 
Inclusion Team 

 

EEF Toolkit: Emotional 
Learning 

Social and emotional learning | 
EEF 
(educationendowmentfoundatio
n.org.uk) 

 

Inclusion team in the Nest to create 
safe and trusted relationships for 
advancement of the wellbeing of 
both disadvantaged pupils and their 
families, and to provide support and 
signposting to supporting services. 

On average, mentoring 
appears to have a positive 
impact on academic outcomes. 
Some studies have found more 
positive impacts for pupils from 
disadvantaged backgrounds, 
and for non-academic 
outcomes such as attitudes to 
school, attendance and 
behaviour.  

EEF Toolkit: 

Mentoring | EEF 
(educationendowmentfoundatio
n.org.uk) 

 

Parental engagement | EEF 
(educationendowmentfoundatio
n.org.uk) 

1, 6, 7 

PTA and Inclusion Team to provide 
uniform support for disadvantaged 
pupils through uniform library and 
pantry. 

Providing a range of support, 
has a positive impact on 
allowing children to learn better 
when basic needs are met. 

EEF Toolkit: 

Parental engagement | EEF 
(educationendowmentfoundatio
n.org.uk) 

1, 6, 7 

Contingency fund for acute issues. 

 

Based on our experiences and 
those of similar schools to ours, 
we have identified a need to set 
a small amount of funding aside 
to respond quickly to needs that 
have not yet been identified. 

All 

 

Total budgeted cost: £141,277 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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Part B: Review of outcomes in the previous academic 
year 2021-2022 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year.  

Measure Detail Impact 

Priority 1 - 

English 
Opportunities to 
read in school on a 
regular basis with 
an adult trained in 
comprehension 
and inference. 
Using a range of 
evidence based 
interventions, such 
as Better Reading 
Partners, National 
Tutoring 
Programme Y2 & 
Y6  

 

 

 

 

 

 

 

 

 

IT provision 
increased across 
the school to 
enable 
disadvantaged 
children who also 
have SEND needs 
to access assistive 
technology as 
required..  

 

 

75% of children in KS1 and 100% of children in KS2  

receiving intervention through Better Reading 

Partners or NTP made expected progress.  

Pre teaching of phonics during assemblies re-

introduced in KS1 classes: 81% of children in Y1 

achieved the benchmark in the phonics 

screening, and 67% of disadvantaged pupils 

(63% National).   

 

School updated it’s subscriptions to Wordshark, 

Nessy and Clicker 

13 Chromebooks in were utilised in class – 

supporting pupils who are both classified as 

disadvantage with SEND to access planned 

interventions.  

Priority 2 - 

Maths 
Establish small 
group maths 
interventions for 
disadvantaged 
pupils falling 

Pre teaching of maths during assemblies re-

introduced in KS2 classes  
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behind age-related 
expectations 

Establishment of 
Number Sense 
fluency small 
group interventions 

 

National Tutoring 

Programme  Y6  

Number Sense was established as a programme 

across Reception and KS1 classes. 

60% children in KS1 achieved the expected standard 

in Maths  

82% of children in Y1 made expected progress in 

maths, 55% of disadvantaged children. 

82.5% of children in Y2, 65% of disadvantaged 

children.  

100% of children in KS2  receiving intervention 

through NTP made expected progress.  

Priority 3 - 

Handwriting 

Fine motor skill 

interventions 

delivered by 

teaching assistants 

using occupational 

therapy approved 

resources and 

strategies 

Whole class provision maps showed all classes from 

Reception to Year 4 ran additional small group fine 

motor intervention  

SENDCo monitoring included observation of Y3 

occupational theraputty group.  

Priority 1 

Further enhance 

systems to support 

families with 

attendance, through 

the admin and 

inclusion teams 

through the use of 

StudyBugs  

Published updated B&H Attendance Policy 

Studybugs and attendance team used to track 

persistent absence – challenge and support given as 

required on a case by case basis. 

 

September 2021 

to July 2022 

Whole School  % 92.48% 

Pupil premium % 88.59% 

Non pupil premium % 93.38% 

  
% persistent absence 

(below 90% attendance) 22.54% 

Pupil premium % 41.49% 

Non pupil premium % 58.51% 
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Inclusion Team supported families re covid 

anxiety 

Priority 2 

Create safe and 

trusted relationships 

with pupils and 

parents/carers of 

disadvantaged 

pupils through the 

schools inclusion 

provision, offering 

support/therapies 

for those in need.  

Further enhancement of Nest Inclusion 

provision, creation of Inclusion web page and 

home/school communication.  

3 children have received support from our school 
counsellor during academic year 2021-22. 
We have an allocated Mental Health Support 
Trainee (MHST) and a trainee Art Therapist. This 
has extended our therapies provision in school.  
The MHST worked with 10 children over the 
course of the year and the trainee art therapist 
worked with 3. This is set to increase next year. 

 

 

Externally provided programmes 

Programme Provider 

National Tutoring Programme  Teaching Personnel 

  

Service pupil premium funding (optional)  

Measure Details  
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Further information (optional) 

In Pupil Progress meetings we identify the barriers to pupils learning, including disadvantaged 

children. This information is used alongside whole school monitoring and whole school trends 

to look at what the focus for disadvantage children needs to be. This information is then used 

to form whole school policy.  

This strategy is monitored by our lead governor for Pupil Premium pupils and evaluated by the 

school leadership team. It is reviewed regularly and evaluated annually.  

 


